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A Choice Outstanding Academic Title, 2017 At the end of the
nineteenth century, Indigenous boarding schools were touted as the
means for solving the "“Indian problem” in both the United States and
Canada. With the goal of permanently transforming Indigenous young
people into Europeanized colonial subjects, the schools were ultimately
a means for eliminating Indigenous communities as obstacles to land
acquisition, resource extraction, and nation-building. Andrew Woolford
analyzes the formulation of the "Indian problem” as a policy concern in
the United States and Canada and examines how the "solution” of
Indigenous boarding schools was implemented in Manitoba and New
Mexico through complex chains that included multiple government
offices with a variety of staffs, Indigenous peoples, and even
nonhuman actors such as poverty, disease, and space. The genocidal
project inherent in these boarding schools, however, did not unfold in

either nation without diversion, resistance, and unintended
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consequences. Inspired by the signing of the 2007 Indian Residential
School Settlement Agreement in Canada, which provided a truth and
reconciliation commission and compensation for survivors of
residential schools, This Benevolent Experiment offers a multilayered,
comparative analysis of Indigenous boarding schools in the United
States and Canada. Because of differing historical, political, and
structural influences, the two countries have arrived at two very
different responses to the harm caused by assimilative education.
Education beyond the Mesas is the fascinating story of how
generations of Hopi schoolchildren from northeastern Arizona "turned
the power” by using compulsory federal education to affirm their way
of life and better their community. Sherman Institute in Riverside,
California, one of the largest off-reservation boarding schools in the
United States, followed other federally funded boarding schools of the
late nineteenth and early twentieth centuries in promoting the
assimilation of indigenous people into mainstream America. Many Hopi
schoolchildren, deeply conversant in Hopi values and traditional
education before being sent to Sherman Institute, resisted this

program of acculturation. Immersed in learning about another world,
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generations of Hopi children drew on their culture to skillfully navigate
a system designed to change them irrevocably. In fact, not only did the
Hopi children strengthen their commitment to their families and
communities while away in the "land of oranges,” they used their new
skills, fluency in English, and knowledge of politics and economics to
help their people when they eventually returned home. Matthew
Sakiestewa Gilbert draws on interviews, archival records, and his own
experiences growing up in the Hopi community to offer a powerful
account of a quiet, enduring triumph.

Nonfiction text used as a read-aloud describing how, In the late 1800s
and early 1900s, the U.S. government forcibly educated Native
American children at off-reservation boarding schools. This book briefly
describes the origins of the schools and looks closely at the impact of
school life on the children and on Native American culture at large.
American Indian Boarding-School Literature

The Genocidal Impact of American Indian Residential Schools
Education Beyond the Mesas

A Material History of the American Indian School Experience

The Indian School on Magnolia Avenue
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Stringing Rosaries

Changed Forever Volume Il Hb

Denise K. Lajimodiere’s interest in American Indian boarding school survivors' stories evolved
from recording her father and other family members speaking of their experiences. Her research
helped her gain insight, a deeper understanding of her parents, and how and why she and her
siblings were parented in the way they were. That insight led her to an emotional ceremony of
forgiveness, described in the last chapter of Stringing Rosaries. The journey to record survivors'
stories led her through the Dakotas and Minnesota and into the personal and private space of
boarding school survivors. While there, she heard stories that they had never shared before. She
came to an understanding of new terms: historical and intergenerational trauma, soul wound. She
is haunted by the resounding silence of abuses that happened at boarding schools across the
United States. She wants these survivors' stories told uninterrupted, so that each survivor tells
their own story in their own words. The youngest survivor interviewed was fifty years old, and the
oldest was eighty-nine. In the tradition of her Turtle Mountain Chippewa tribe, she offered them
tobacco and gifts. She told them her parents' and grandparents' boarding school stories and that
she is considered an intergenerational, someone who didn't go to boarding school but was a
survivor of boarding school survivors.The journey was emotionally exhausting. Often, after
hearing their stories she had to sit in her car for a long while, sobbing, waiting to compose herself
for the long drive back across the plains.Stringing Rosaries: The History, the Unforgivable, and
the Healing of Northern Plains American Indian Boarding School Survivors has been recognized
with multiple awards.oOne of three finalists for the 2020 Stubbendieck Great Plains Distinguished
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Book Prizeo2020 Independent Press Awards, Distinguished Favorite in Cultural and Social
Issues02020 Independent Publishers Awards (IPPY Awards) Bronze Medal for Multicultural
Nonfictiono2020 Independent Book Publishers Association-Benjamin Franklin Award, Silver
Medalist in the Multicultural categoryo2019 Midwest Book Awards, Gold Medal in the Regional
History categoryo2019 Foreword Reviews INDIES Finalist, Historyo2019 Midwest Book Awards,
Silver Medal for Cover Design

Tim Giago weaves memoir, commentary, reflection and poetry together to boldly illustrate his
often-horrific experiences as a child at an Indian Mission boarding school run by the Catholic
Church. Through his words, the experience of one Indian child becomes a metaphor for the
experience of many who were literally ripped from their tribal roots and torn from their families
for nine months of the year in order to be molded to better fit into mainstream America. They
were not allowed to speak their own languages or follow their traditional customs, and cases of
physical, sexual and psychological abuse were common. As a result, the Mission school experience
often resulted in isolation, confusion, and intense psychological pain. This has contributed to
problems including alcoholism, drug abuse, family violence and general alienation in an entire
generation of Native Americans. Dramatic and intensely moving black-and white illustrations by
Giago's daughter Denise illuminate the text.

For five consecutive generations, from roughly 1880 to 1980, Native American children in the
United States and Canada were forcibly taken from their families and relocated to residential
schools.

Covers the life of eighty-four Sioux boys and girls who became the inaugural group of students

enrolled in the Catrlisle Indian School, and tells the stories of students who willed themselves to die
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rather than remain in school

American Indian Families, 1900-1940

Histories of Endurance and Renewal, 2 Edition

The Earth Memory Compass

They Called it Prairie Light

American Indian Boarding School Experiences, 1879-2000

To Show What An Indian Can Do

Writing Their Bodies

In 1902 the Federal Government opened the flagship Sherman Institute, an influential off-
reservation boarding school in Riverside, California, to transform American indian students into
productive farmers, carpenters, homemakers, nurses, cooks, and seamstresses. Indian
students built the school and worked there daily. The book draws on sources held at the
Sherman Institute Museum.

The first in-depth study of a range of literature written by Native Americans who attended
government-run boarding schools. Changed Forever is the first study to gather a range of texts
produced by Native Americans who, voluntarily or through compulsion, attended government-
run boarding schools in the last decades of the nineteenth and the first decades of the
twentieth centuries. Arnold Krupat examines Hopi, Navajo, and Apache boarding-school
narratives that detail these students’ experiences. The book’s analyses are attentive to the
topics (topoi) and places (loci) of the boarding schools. Some of these topics are: (re-)Naming
students, imposing on them the regimentation of Clock Time, compulsory religious instruction

and practice, and corporal punishment, among others. These topics occur in a variety of
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places, like the Dormitory, the Dining Room, the Chapel, and the Classroom. Krupat’s close
readings of these narratives provide cultural and historical context as well as critical
commentary. In her study of the Chilocco Indian School, K. Tsianina Lomawaima asked
poignantly, “What has become of the thousands of Indian voices who spoke the breath of
boarding-school life?” Changed Forever lets us hear some of them. Arnold Krupat is Professor
Emeritus, Sarah Lawrence College and the author of many books, including “That the People
Might Live”: Loss and Renewal in Native American Elegy.

Established in 1824, the United States Indian Service (USIS), now known as the Bureau of
Indian Affairs, was the agency responsible for carrying out U.S. treaty and trust obligations to
American Indians, but it also sought to "civilize" and assimilate them. In Federal Fathers and
Mothers, Cathleen Cabhill offers the first in-depth social history of the agency during the height
of its assimilation efforts in the late nineteenth and early twentieth centuries. Cahill shows how
the USIS pursued a strategy of intimate colonialism, using employees as surrogate parents
and model families in order to shift Native Americans' allegiances from tribal kinship networks
to Euro-American familial structures and, ultimately, the U.S. government.

A boy discovers his Native American heritage in this Depression-era tale of identity and
friendship by the author of Code Talker It's 1932, and twelve-year-old Cal Black and his Pop
have been riding the rails for years after losing their farm in the Great Depression. Cal likes
being a "knight of the road" with Pop, even if they're broke. But then Pop has to go to
Washington, DC--some of his fellow veterans are marching for their government checks, and
Pop wants to make sure he gets his due--and Cal can't go with him. So Pop tells Cal

something he never knew before: Pop is actually a Creek Indian, which means Cal is too. And
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Pop has decided to send Cal to a government boarding school for Native Americans in
Oklahoma called the Challagi School. At school, the other Creek boys quickly take Cal under
their wings. Even in the harsh, miserable conditions of the Bureau of Indian Affairs boarding
school, he begins to learn about his people's history and heritage. He learns their language
and customs. And most of all, he learns how to find strength in a group of friends who have
nothing beyond each other.
Two Roads
Native Students at Work
This Benevolent Experiment
Native American Boarding Schools
Revisiting American Indian Educational Experiences
Children of the Indian Boarding Schools
Changed Forever, Volume I
Native Students at Work tells the stories of Native people from around the American
Southwest who participated in labor programs at Sherman Institute, a federal
Indian boarding school in Riverside, California. The school placed young Native men
and women in and around Los Angeles as domestic workers, farmhands, and factory
laborers. For the first time, historian Kevin Whalen reveals the challenges these
students faced as they left their homes for boarding schools and then endured an
“outing program” that aimed to strip them of their identities and cultures by
sending them to live and work among non-Native people. Tracing their journeys,
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Whalen shows how male students faced low pay and grueling conditions on
industrial farms near the edge of the city, yet still made more money than they
could near their reservations. Similarly, many young women serving as domestic
workers in Los Angeles made the best of their situations by tapping into the city’s
Indigenous social networks and even enrolling in its public schools. As Whalen
reveals, despite cruel working conditions, Native people used the outing program to
their advantage whenever they could, forming urban indigenous communities and
sharing money and knowledge gained in the city with those back home. A mostly
overlooked chapter in Native American and labor histories, Native Students at Work
deepens our understanding of the boarding school experience and sheds further
light on Native American participation in the workforce.
For the vast majority of Native American students in federal Indian boarding
schools at the turn of the twentieth century, the experience was nothing short of
tragic. Dislocated from family and community, they were forced into an educational
system that sought to erase their Indian identity as a means of acculturating them
to white society. However, as historian John Gram reveals, some Indian
communities on the edge of the American frontier had a much different
experience®even influencing the type of education their children received. Shining
a spotlight on Pueblo Indians® interactions with school officials at the Albuquerque
and Santa Fe Indian Schools, Gram examines two rare cases of off-reservation
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schools that were situated near the communities whose children they sought to
assimilate. Far from the federal government®s reach and in competition with
nearby Catholic schools for students, these Indian boarding school officials were in
no position to make demands and instead were forced to pick their cultural battles
with nearby Pueblo parents, who visited the schools regularly. As a result, Pueblo
Indians were able to exercise their agency, influencing everything from classroom
curriculum to school functions. As Gram reveals, they often mitigated the schools€
assimilation efforts and assured the various pueblos® cultural, social, and economic
survival. Greatly expanding our understanding of the Indian boarding school
experience, Education at the Edge of Empire is grounded in previously overlooked
archival material and student oral histories. The result is a groundbreaking
examination that contributes to Native American, Western, and education histories,
as well as to borderland and Southwest studies. It will appeal to anyone interested
in knowing how some Native Americans were able to use the typically oppressive
boarding school experience to their advantage.
From origin stories to contemporary struggles over treaty rights and sovereignty
issues, Indian Nations of Wisconsin explores Wisconsin's rich Native tradition. This
unique volume—based on the historical perspectives of the state’s Native
peoples—includes compact tribal histories of the Ojibwe, Potawatomi, Oneida,
Menominee, Mohican, Ho-Chunk, and Brothertown Indians. Author Patty Loew
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focuses on oral tradition—stories, songs, the recorded words of Indian treaty
negotiators, and interviews—along with other untapped Native sources, such as
tribal newspapers, to present a distinctly different view of history. Lavishly
illustrated with maps and photographs, Indian Nations of Wisconsin is indispensable
to anyone interested in the region's history and its Native peoples. The first edition
of Indian Nations of Wisconsin: Histories of Endurance and Renewal, won the
Wisconsin Library Association's 2002 Outstanding Book Award.
In the early morning our simple breakfast was spread upon the grass west of our
tepee. At the farthest point of the shade my mother sat beside her fire, toasting a
savory piece of dried meat. Near her, I sat upon my feet, eating my dried meat with
unleavened bread, and drinking strong black coffee. The morning meal was our
quiet hour, when we two were entirely alone. At noon, several who chanced to be
passing by stopped to rest, and to share our luncheon with us, for they were sure of
our hospitality. My uncle, whose death my mother ever lamented, was one of our
nation's bravest warriors. His name was on the lips of old men when talking of the
proud feats of valor; and it was mentioned by younger men, too, in connection with
deeds of gallantry. Old women praised him for his kindness toward them; young
women held him up as an ideal to their sweethearts. Every one loved him, and my
mother worshiped his memory. Thus it happened that even strangers were sure of
welcome in our lodge, if they but asked a favor in my uncle's name. Though I heard
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many strange experiences related by these wayfarers, I loved best the evening meal,
for that was the time old legends were told. I was always glad when the sun hung
low in the west, for then my mother sent me to invite the neighboring old men and
women to eat supper with us. Running all the way to the wigwams, I halted shyly at
the entrances. Sometimes I stood long moments without saying a word. It was not
any fear that made me so dumb when out upon such a happy errand; nor was it that
I wished to withhold the invitation, for it was all I could do to observe this very
proper silence. But it was a sensing of the atmosphere, to assure myself that I
should not hinder other plans. My mother used to say to me, as I was almost
bounding away for the old people: "Wait a moment before you invite any one. If
other plans are being discussed, do not interfere, but go elsewhere." The old folks
knew the meaning of my pauses; and often they coaxed my confidence by asking,
"What do you seek, little granddaughter?"

Objects of Survivance

American Indian Education

Pipestone

The Campaign to Assimilate the Indians, 1880-1920

Boarding School Seasons

American Indians and the Boarding School Experience, 1875-1928

The Thomas Indian School and the "Irredeemable" Children of New York
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An in depth look at boarding schools and their effect on the Native students.
Between 1893 and 1903, Jesse H. Bratley worked in Indian schools across five
reservations in the American West. As a teacher Bratley was charged with forcibly
assimilating Native Americans through education. Although tasked with
eradicating their culture, Bratley became entranced by it—collecting artifacts and
taking glass plate photographs to document the Native America he encountered.
Today, the Denver Museum of Nature & Science’s Jesse H. Bratley Collection
consists of nearly 500 photographs and 1,000 pottery and basketry pieces,
beadwork, weapons, toys, musical instruments, and other objects traced to the
S’Klallam, Lakota Sioux, Cheyenne, Arapaho, Havasupai, Hopi, and Seminole
peoples. This visual and material archive serves as a lens through which to view a
key moment in US history—when Native Americans were sequestered onto
reservation lands, forced into unfamiliar labor economies, and attacked for their
religious practices. Education, the government hoped, would be the final tool to
permanently transform Indigenous bodies through moral instruction in Western
dress, foodways, and living habits. Yet Lindsay Montgomery and Chip Colwell
posit that Bratley’s collection constitutes “objects of survivance”—things and
images that testify not to destruction and loss but to resistance and survival.
Interwoven with documents and interviews, Objects of Survivance illuminates
how the US government sought to control Native Americans and how Indigenous
peoples endured in the face of such oppression. Rejecting the narrative that such

objects preserve dying Native cultures, Objects of Survivance reframes the
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Bratley Collection, showing how tribal members have reconnected to these items,
embracing them as part of their past and reclaiming them as part of their
contemporary identities. This unique visual and material record of the early
American Indian school experience and story of tribal perseverance will be of
value to anyone interested in US history, Native American studies, and social
justice. Co-published with the Denver Museum of Nature & Science

The story of the Thomas Indian School has been overlooked by history and
historians even though it predated, lasted longer, and affected a larger number of
Indian children than most of the more well-known federal boarding schools.
Founded by the Presbyterian missionaries on the Cattaraugus Seneca Reservation
in western New York, the Thomas Asylum for Orphan and Destitute Indian
Children, as it was formally named, shared many of the characteristics of the
government-operated Indian schools. However, its students were driven to its
doors not by Indian agents, but by desperation. Forcibly removed from their land,
Iroquois families suffered from poverty, disease, and disruptions in their
traditional ways of life, leaving behind many abandoned children. The story of the
Thomas Indian School is the story of the Iroquois people and the suffering and
despair of the children who found themselves trapped in an institution from which
there was little chance for escape. Although the school began as a refuge for
children, it also served as a mechanism for "civilizing" and converting native
children to Christianity. As the school’s population swelled and financial support

dried up, the founders were forced to turn the school over to the state of New
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York. Under the State Board of Charities, children were subjected to prejudice,
poor treatment, and long-term institutionalization, resulting in alienation from
their families and cultures. In this harrowing yet essential book, Burich offers new
and important insights into the role and nature of boarding schools and their
destructive effect on generations of indigenous populations.

Looks at the experiences of children at three off-reservation Indian boarding
schools in the early years of the twentieth century.

The Dark Legacy of Indian Mission Boarding Schools

Teaching the White Man's Way

Survival and Loss

Away from Home

Sports At Native American Boarding Schools

Indian School

Negotiating Pueblo Identity in New Mexico's Indian Boarding Schools

A renowned activist recalls his childhood years in an
Indian boarding school Best known as a leader of the Indian
takeover of Alcatraz Island in 1969, Adam Fortunate Eagle
now offers an unforgettable memoir of his years as a young
student at Pipestone Indian Boarding School in Minnesota.
In this rare firsthand account, Fortunate Eagle lives up to

his reputation as a “contrary warrior” by disproving the
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popular view of Indian boarding schools as bleak and
prisonlike. Fortunate Eagle attended Pipestone between 1935
and 1945, just as Commissioner of Indian Affairs John
Collier’s pluralist vision was reshaping the federal
boarding school system to promote greater respect for
Native cultures and traditions. But this book is hardly a
dry history of the late boarding school era. Telling this
story in the voice of his younger self, the author takes us
on a delightful journey into his childhood and the inner
world of the boarding school. Along the way, he shares
anecdotes of dormitory culture, student pranks, and warrior
games. Although Fortunate Eagle recognizes Pipestone’s
shortcomings, he describes his time there as nothing less
than “a little bit of heaven.” Were all Indian boarding
schools the dispiriting places that history has suggested?
This book allows readers to decide for themselves.

Shares the stories of American Indians surviving the
institutional life of boarding schools, descring Native

Americans' faith, love for their heritage, resilience, and
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ability to learn from hard times.

General Richard Henry Pratt, best known as the founder and
longtime superintendent of the influential Carlisle Indian
School in Pennsylvania, profoundly shaped Indian education
and federal Indian policy at the turn of the twentieth
century. His experiences led him to dedicate himself to
Indian education, and from 1879 to 1904 he directed the
Carlisle school, believing that the only way to save
Indians from extinction was to remove Indian youth to
nonreservation settings and there inculcate in them what he
considered civilized ways.

In this comprehensive history of American Indian education
in the United States from colonial times to the present,
historians and educators Jon Reyhner and Jeanne Eder
explore the broad spectrum of Native experiences in
missionary, government, and tribal boarding and day
schools. This up-to-date survey is the first one-volume
source for those interested in educational reform policies

and missionary and government efforts to Christianize and
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“civilize” American Indian children. Drawing on firsthand
accounts from teachers and students, American Indian
Education considers and analyzes shifting educational
policies and philosophies, paying special attention to the
passage of the Native American Languages Act and current
efforts to revitalize Native American cultures.

Diné Landscapes and Education in the Twentieth Century
Indigenous Boarding Schools, Genocide, and Redress in
Canada and the United States

The Boarding-school Experience and American Indian
Literature

American Indian Labor and Sherman Institute's Quting
Program, 1900-1945

American Indian Stories

Learning to Write "Indian"

Hopi Students at Sherman Institute, 1902-1929

The last "Indian War" was fought against Native American children in the dormitories
and classrooms of government boarding schools. Only by removing Indian children

from their homes for extended periods of time, policymakers reasoned, could white
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“civilization" take root while childhood memories of "savagism" gradually faded to the
point of extinction. In the words of one official: "Kill the Indian and save the man."
Education for Extinction offers the first comprehensive account of this dispiriting effort.
Much more than a study of federal Indian policy, this book vividly details the day-to-day
experiences of Indian youth living in a "total institution" designed to reconstruct them
both psychologically and culturally. The assault on identity came in many forms: the
shearing off of braids, the assignment of new names, uniformed drill routines,
humiliating punishments, relentless attacks on native religious beliefs, patriotic
indoctrinations, suppression of tribal languages, Victorian gender rituals, football
contests, and industrial training. Especially poignant is Adams's description of the ways
in which students resisted or accommodated themselves to forced assimilation. Many
converted to varying degrees, but others plotted escapes, committed arson, and
devised ingenious strategies of passive resistance. Adams also argues that many of
those who seemingly cooperated with the system were more than passive players in
this drama, that the response of accommodation was not synonymous with cultural
surrender. This is especially apparent in his analysis of students who returned to the
reservation. He reveals the various ways in which graduates struggled to make sense
of their lives and selectively drew upon their school experience in negotiating personal
and tribal survival in a world increasingly dominated by white men. The discussion
comes full circle when Adams reviews the government's gradual retreat from the
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assimilationist vision. Partly because of persistent student resistance, but also partly
because of a complex and sometimes contradictory set of progressive, humanitarian,
and racist motivations, policymakers did eventually come to view boarding schools less
enthusiastically. Based upon extensive use of government archives, Indian and teacher
autobiographies, and school newspapers, Adams's moving account is essential reading
for scholars and general readers alike interested in Western history, Native American
studies, American race relations, education history, and multiculturalism.
Recounts the experiences of the Native American children who were sent away from
home, sometimes unwillingly, to government schools to learn English, Christianity, and
white ways of living and working, and describes their later lives.
Between 1879 and 1918, the Carlisle Indian Industrial School housed over 10,000
students and served as a prototype for boarding schools on and off reservations across
the continent. Writing Their Bodies analyzes pedagogical philosophies and curricular
materials through the perspective of written and visual student texts created during the
school’s first three-year term. Using archival and decolonizing methodologies, Sarah
Klotz historicizes remedial literacy education and proposes new ways of reading
Indigenous rhetorics to expand what we know about the Native American textual
tradition. This approach tracks the relationship between curriculum and resistance and
enumerates an anti-assimilationist methodology for teachers and scholars of writing in
contemporary classrooms. From the Carlisle archive emerges the concept of a rhetoric
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of relations, a set of Native American communicative practices that circulates in
processes of intercultural interpretation and world-making. Klotz explores how
embodied and material practices allowed Indigenous rhetors to maintain their cultural
identities in the off-reservation boarding school system and critiques the settler fantasy
of benevolence that propels assimilationist models of English education. Writing Their
Bodies moves beyond language and literacy education where educators standardize
and limit their students’ means of communication and describes the extraordinary
expressive repositories that Indigenous rhetors draw upon to survive, persist, and build
futures in colonial institutions of education.
The second volume of the first in-depth study of a range of literature written by Native
Americans who attended government-run boarding schools. After a theoretical and
historical introduction to American Indian boarding-school literature, Changed Forever,
Volume Il examines the autobiographical writings of a number of Native Americans who
attended the federal Indian boarding schools. Considering a wide range of tribal writers,
some of them well known- like Charles Eastman, Luther Standing Bear, and Zitkala-
Sa- but most of them little known- like Walter Littlemoon, Adam Fortunate Eagle,
Reuben Snake, and Edna Manitowabi, among others- the book offers the first wide-
ranging assessment of their texts and their thoughts about their experiences at the
schools. Arnold Krupat is Professor Emeritus, Sarah Lawrence College and the author
of many books, including Changed Forever, Volume 1: American Indian Boarding-
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School Literature and "That the People Might Live": Loss and Renewal in Native
American Elegy.

A Qualitative Study of Perceptions from an American Indian Viewpoint

Four Decades with the American Indian, 1867-1904

The Problem of Indian Administration

Restoring Rhetorical Relations at the Carlisle Indian School

Boarding School Blues

The Story of Chilocco Indian School

The Dark Legacy of Indian Residential Schools

A broadly based historical survey, this book examines Native

American boarding schools in the United States from Puritan
times to the present day. « Draws upon actual student

letters and documents relating to boarding school

experiences * Presents biographical profiles of such key
figures as Col. Richard Pratt, founder of Carlisle Indian
School; and Jim Thorpe, American athlete and Carlisle
graduate * Provides a chronology of Native American boarding
schools in the United States from the 1600s to the present »
Supplies an annotated bibliography of key research resources
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on Native American boarding schools ¢ Includes a glossary
defining hundreds of terms relating to Indian culture and
history

“Too many survivors of Canada’s Indian residential schools
live to forget. Theodore Fontaine writes to remember.” —
Hana Gartner, CBC’s The Fifth Estate Bestselling Memaoir,
McNally Robinson Booksellers Approved curriculum resource
for grade 9-12 students in British Columbia and Manitoba.
Theodore Niizhotay Fontaine lost his family and freedom just
after his seventh birthday, when his parents were forced to
leave him at an Indian residential school by order of the
Roman Catholic Church and the Government of Canada. Twelve
years later, he left school frozen at the emotional age of
seven. He was confused, angry and conflicted, on a path of
self-destruction. At age 29, he emerged from this blackness.
By age 32, he had graduated from the Civil Engineering
Program at the Northern Alberta Institute of Technology and
begun a journey of self-exploration and healing. In this

powerful and poignant memoir, Ted examines the impact of his
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psychological, emotional and sexual abuse, the loss of his
language and culture, and, most important, the loss of his
family and community. He goes beyond details of the abuses
of Indigenous children to relate a unique understanding of
why most residential school survivors have post-traumatic
stress disorders and why succeeding generations of First
Nations children suffer from this dark chapter in history.

Told as remembrances described with insights that have
evolved through his healing, his story resonates with his
resolve to help himself and other residential school

survivors and to share his enduring belief that one can pick
up the shattered pieces and use them for good.

Examines Indian boarding school narratives and their impact
on the Native literary tradition from 1879 to the present
Indian boarding schools were the lynchpins of a federally
sponsored system of forced assimilation. These schools,
located off-reservation, took Native children from their
families and tribes for years at a time in an effort to

“kill” their tribal cultures, languages, and religions. In
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Learning to Write “Indian,” Amelia V. Katanski investigates
the impact of the Indian boarding school experience on the
American Indian literary tradition through an examination of
turn-of-the-century student essays and autobiographies as
well as contemporary plays, novels, and poetry. Many recent
books have focused on the Indian boarding school experience.
Among these Learning to Write “Indian” is unique in that it
looks at writings about the schools as literature, rather

than as mere historical evidence.

An anthology of editorials, articles, and essays written and
published by Indigenous students at boarding schools around
the turn of the twentieth century.

Indian Nations of Wisconsin

Effects of Boarding School Education on American Indian
Families

Education at the Edge of Empire

The History, the Unforgivable, and the Healing of Northern
Plains American Indian Boarding School Survivors

Changed Forever, Volume |
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Battlefield and Classroom

Applies the Diné intellectual process of the Four Sacred Directions, Navajo language,
ethnohistory, and cultural history to understand the changes in Navajo educational
experiences of the last century.

Established in 1884 and operative for nearly a century, the Chilocco Indian School in
Oklahoma was one of a series of off-reservation boarding schools intended to assimilate
American Indian children into mainstream American life. Critics have characterized the
schools as destroyers of Indian communities and cultures, but the reality that K. Tsianina
Lomawaima discloses was much more complex. Lomawaima allows the Chilocco students to
speak for themselves. In recollections juxtaposed against the official records of racist
ideology and repressive practice, students from the 1920s and 1930s recall their loneliness
and demoralization but also remember with pride the love and mutual support binding them
together—the forging of new pan-Indian identities and reinforcement of old tribal ones.
Frederick E. Hoxie is director of the D'Arcy McNickle Center for the History of the American
Indian at the Newberry Library. He coedited (with Joan Mark) E. Jane Gay's With the Nez
Percés: Alice Fletcher in the Field, 1889-92 (Nebraska 1981).

The second volume of the first in-depth study of a range of literature written by Native
Americans who attended government-run boarding schools.

Recovering Native American Writings in the Boarding School Press

Voices and Images from Sherman Institute

Broken Circle

Report of a Survey Made at the Requesthf Hzcg/gg)rable Hubert Work, Secretary of the Interior,
age



and Submitted to Him, February 21, 1928

Children Left Behind

A Final Promise

My Life in an Indian Boarding School

In the late nineteenth and early twentieth centuries,
indigenous communities in the United States and Australia
suffered a common experience at the hands of state
authorities: the removal of their children to institutions

in the name of assimilating American Indians and protecting
Aboriginal people. Although officially characterized as
benevolent, these government policies often inflicted great
trauma on indigenous families and ultimately served the
settler nations? larger goals of consolidating control over
indigenous peoples and their lands. White Mother to a Dark
Racetakes the study of indigenous education and
acculturation in new directions in its examination of the

key roles white women played in these policies of indigenous
child-removal. Government officials, missionaries, and
reformers justified the removal of indigenous children in
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particularly gendered ways by focusing on the supposed
deficiencies of indigenous mothers, the alleged barbarity of
indigenous men, and the lack of a patriarchal nuclear
family. Often they deemed white women the most appropriate
agents to carry out these child-removal policies. Inspired

by the maternalist movement of the era, many white women
were eager to serve as surrogate mothers to indigenous
children and maneuvered to influence public policy affecting
indigenous people. Although some white women developed
caring relationships with indigenous children and others
became critical of government policies, many became
hopelessly ensnared in this insidious colonial policy.

Kill the Indian, Save the Man

Education for Extinction

Settler Colonialism, Maternalism, and the Removal of
Indigenous Children in the American West and Australia,
1880-1940

A Social History of the United States Indian Service,
1869-1933
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A History
White Mother to a Dark Race
Federal Fathers and Mothers
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